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EXPLORER GUIDE FOR TEACHERS 

 
 
Experience 37: MATRIARCHS 
October 18, 2018 - January 26, 2019  
ESMoA | 208 Main St. El Segundo, CA 90245 
 
Dear Teachers,  
 
Welcome to Experience 37: MATRIARCHS at ESMoA. MATRIARCHS features works from 
12 contemporary womxn-identifying Indigenous artists from California and diverse tribal 
communities across Turtle Island, the name given to North America by some Indigenous 
groups. The Experience highlights the complex and faced concepts around the term 
“Matriarch” as presented by Indigenous womxn. (Womxn spelled with an ‘x’ represents a 
more inclusive gender variant.)  
MATRIARCHS is inspired by the many leadership positions Indigenous womxn have held in 
their communities historically to present day. “All of the artists are creating work that speaks 
to various themes such as the preservation of culture, environmental justice, and the 
epidemic of murdered and missing Indigenous womxn,” writes curator Kristen Dorsey 
(Chickasaw Nation).  
Audiences can expect to see “incredible work from Indigenous womxn who use their 
creativity as a means to inspire people to re-think what they perceive as "Indigenous and 
Native American art", writes curator Jaclyn Roessel (Diné). Featured artworks include but are 
not limited to photography, painting, printmaking, ceramics, basketry, and more!  
We hope you’ll find this Guide flexible and adaptable to your needs, whether you’re using it 
to prepare for a visit to the Experience with your students or as a stand-alone instructional 
unit.   
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ABOUT THIS GUIDE 
This guide includes: 
 

Ø information on how to visit with your class; 

Ø an overview of the Experience; 

Ø links to videos, teacher resources, and further reading about the artists; 

Ø connections to standards;  

Ø strategies for conducting inclusive discussions; 

Ø selected works of art with information, questions, and prompts. 

	

 
FEEDBACK 
 
We’d love to hear from you about how you use these materials.  
Please email your feedback to schools@artlab21.org.  
We look forward to hearing from you!  
ESMoA School Team 
 

 

HOW TO VISIT THE EXPERIENCE WITH YOUR 
STUDENTS  
	
ü Book your tour as early as possible by contacting ESMoA Schools at 424-277-

1020 or schools@artlab21.org. Please note demand is high and availability may be 

limited. At least two weeks notice is required for self-guided tours.  

ü Self-guided tours can be scheduled on Tuesday & Wednesday from 9:30am to 

10:30am and from 11:00am to 12:00pm. Tours can also be scheduled on Fridays 

from 11:30 am to 12:30 pm. ESMoA is closed on Sundays & Mondays.  

ü Group size is limited to 32-people, including chaperones. One chaperone per 10 

students is required.  

ü Tours and admission to ESMoA are FREE! 

ü We encourage you to preview the Experience prior to your class visit.  

 

STANDARDS 
The discussion and activities in this lesson support both California Visual Arts 
Standards, Common Core State Standards and other California state standards. 
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MATRIARCHS OVERVIEW          
Indigenous womxn have held essential leadership roles in their communities for centuries. While 
the forces of colonization have sought to dismantle their cultures and life ways, they have fought 
to maintain and preserve them – not only surviving, but asserting their Indigenous identities at 
every turn throughout history. Today, Indigenous womxn are leading and shaping movements to 
protect both natural resources and Indigenous bodies. Leading this critical work to heal, recover, 
and shape brighter, healthier futures, Indigenous womxn are occupying roles as activists, 
scholars, educators, doctors, attorneys, writers, artists, scientists, and social workers. They are 
not only re-defining western institutional spaces and professions to fit the unique needs of their 
communities, but they are acting as visionaries for all of humanity – applying ancestral knowledge 
and values to develop innovative solutions to our most pressing contemporary issues.                              

The artists represented in this exhibition are both documenting and participating in these 
essential movements. From taking an active role on the frontlines at Standing Rock 
(#protectthesacred), to amplifying the dire realities of the Missing Murdered Indigenous Womxn 
and Girls and Two-spirits across the U.S. and Canada (#mmiw/#mmiwg), these artists are 
engaged in utilizing their voice to further awareness and activate change. The art works celebrate 
stories of their ancestors, and asserts their own places within powerful contemporary movements. 
Some of these movements include healing intergenerational trauma caused by horrific events like 
the Indian Boarding School period, combating an epidemic of violence against Native womxn 
(#stopviolenceagainstnativewomen), and fighting against the extractive industries causing 
irreparable harm to sensitive ecosystems.  

 MATRIARCHS is curated by two Indigenous curators — Kristen Dorsey (Chickasaw Nation) and 
Jaclyn Roessel (Diné)– and features multiple works by 12 contemporary womxn Indigenous 
artists representing 14 Indigenous communities. Four artists represent communities Indigenous 
to California. Featured in the experience are an array of mediums including fashion, metalwork, 
photography, painting, basketry, and video. 

ESMoA recognizes and acknowledges that we are in the homeland territory of the Tongva; and 
that the space at which ESMoA resides was first called Pwinkuipar; and the many indigenous 
people who live and work in the region today.  

 

FURTHER READING 
 
Holly M. Crawford, “#AskACurator: 9 Questions with Curators Kristen Dorsey and 
Jaclyn Roessel,” ArtLab Report, September 19, 2018, accessed September 28, 
2018. 

https://esmoa.org/askacurator-9-questions-with-curators-kristen-dorsey-and-
jaclyn-roessel/ 
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LESSON OVERVIEW 
Each lesson provides an image of the artwork, brief background information about the artist 
followed by questions that promote observation and discussion. Suggested gallery and 
classroom activities offer students the opportunity to explore MATRIARCHS through writing and 
art-making projects. 
	

	

LESSON OBJECTIVES 
 
Students will: 

ü Take time to look at artwork; 

ü Describe what they see;  

ü Connect the visual arts with every day subjects; 

ü Create original artworks focusing on themes inspired by MATRIARCHS; 

ü Learn how womxn have always held important leadership roles in Indigenous 

communities; 

ü Gain greater understanding about how art can be a vehicle for social justice 

movements;  

ü Gain greater understanding of contemporary Indigenous identity and how artists 

connect history to the present. 

	
	

	
GETTING STARTED 

Facilitating sensitive discussions about cultural difference and 
gender violence: 
Especially when addressing issues of race and identity, and sexual and gender 
violence, it’s important to help students practice conversing in a respectful and 
compassionate manner. Often students reflect larger cultural attitudes and phrasing in 
their comments, unaware that some may find them hurtful.  
 

1. Teaching Tolerance offers number of resources for educators on how to conduct 

safe and brave discussions in the classroom about race and gender bias. 
https://www.tolerance.org/  
 

2. Teachers can also download a free .PDF, “Fostering Civil Discourse: A Guide for 

Classroom Discussions” from Facing History and Ourselves. Sign up is required. 
https://www.facinghistory.org/books-borrowing/fostering-civil-discourse-guide-
classroom-conversations.  
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3. Oyate, a Native American/Native American/American Indian advocacy and 

education organization is a great place to start, too. They review children’s literature 
and advocate for Native Americans/American Indians to be portrayed with historical 
accuracy, cultural appropriateness and without anti-Indian bias and stereotypes. 
http://www.oyate.org/index.php/about-us/25-about-us/mission.  
Oyate envisions a world in which our children are: 

Ø informed about their Native identities and feel good about who they are; 
Ø safe to celebrate and honor their Native identities and can teach the next 

generation through sharing stories and education.  
 

4. “Mapping Indigenous LA: Placemaking Through Digital Storytelling” is a digital 

map covering multiple layers of indigenous Los Angeles through digital storytelling 
& oral history with community leaders, youth and elders from indigenous 
communities throughout the city.  
http://www.arcgis.com/apps/MapJournal/index.html?appid=a9e370db955a45ba9
9c52fb31f31f1fc 
 

	

GUIDELINES FOR SUCCESSFUL DISCUSSION 
	
The questions included in this guide are open-ended and designed to encourage 
multiple, divergent responses from students. We recommend the following questions 
to start the discussion,  

Ø What is going on in this artwork? 
Ø What did you see that made you say that? 
Ø What more can you find? 

In order to create an environment where students feel free to share their ideas, try to 
receive each comment neutrally and paraphrase each student responses to confirm 
your understanding as well as offer validation to students.  
The questions are based on Visual Thinking Strategies (VTS) curriculum. We 
recommend watching the following VTS demonstration: 
 https://emprobstvts.weebly.com/vts-the-three-simple-questions.html . 
 

Guidelines for a successful gallery visit: 
Review the ‘art lab laws’ in the guide’s Appendices.  
 

	

	
PRE-VISIT ACTIVITY 
	
To prepare students for their MATRIARCHS tour, you may wish to complete the 
following activities:  

Building a word web for MATRIARCHS 
Begin by asking students,  

Ø Have you heard the word ‘matriarch’ before? 
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Ø What does ‘matriarch’ mean?  
We recommend having this discussion in front of your classroom’s black/white board. 
You may begin by writing MATRIARCHS in the middle of a circle on the board and 
writing student observations, ideas, and definitions around ‘matriarchs’.  
At the conclusion of your discussion, acknowledge student contributions. Share the 
definition of ‘matriarchs’ included in this Guide’s glossary. Discuss how student’s 
definitions were the same and/or different. This activity can also be done with the 
following words: Indigenous and Turtle Island. All definition are included in the 
attached Glossary.  

What more can I share?  
Inform students that the curators and artists for MATRIARCHS represent diverse 
Indigenous communities from North and Central America and that students will see an 
array of artistic media: photography, ceramics, printmaking, and painting. Students will 
also see artworks that addresses the theme of “matriarch” and have discussions about 
3 or 4 artworks during their ESMoA visit. 
 
Close-looking activity 
Practice close-looking at an artwork with your students before your visit. This is a great 
exercise to prepare students for their gallery visit and to practice describing what they 
see. We recommend using the questions outlined above in ‘Guidelines for succesful 
discussion.’ Looking at and discussing both artworks should take approximately 10 
minutes for each. Information about these artworks and photos are included in the 
Appendices.  
 
Dalila Paola Mendez, Balam Huipil Remix, serigraph on BFK Rives, 35” x 27”, 2013.  
 
Cara Romero, Oil Boom, archival pigment print, 55” x 55x, 2015. 

Sketchbook activity and drawing prompt 
Prompt students to make a sketchbook with five (5) sheets of 8x11 paper. Layer the 
pages on top of one another and fold them like a ‘hotdog’. Staple the top and bottom 
of the book or use one staple for the middle of the book. Prompt students to write their 
name on the cover of their book. Prompt students to open up their sketchbook for their 
drawing activity. Ask students to draw the following based on this prompt, 

Ø What is something important to you that you would like to preserve or protect 
for future generations?  

 

	
POST-VISIT ACTIVITY 
	
To extend your students’ learning after visiting MATRIARCHS, we recommend the 
following activities: 
 

Ø Have students write about their visit to a friend or relative on a postcard! 
Students can design their own postcard cover using pencils or crayons and 
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write a message about their experience on the back.  
Ø Have students make an item or object they would like to see preserved for 

future generations using recycled materials: cardboard, newspapers, and 
plastic bottles.  

Ø Have students write and illustrate a short story or essay about their own 
family’s roots and/or traditions. How have these elements shaped or informed 
who students are today?  
 

We recommend allotting 45-minutes for each post-visit activity.  
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1 | MATERIAL & SUSTAINABILITY 

	

					 	
     Leah Mata Fragua I New Cultural Resources I elk hide, 
          oil, straws, plastic bags, pop lids I 5”x 5” | 2017 

 
 

ABOUT LEAH MATA FRAGUA  
Leah Mata Fragua is a member of the yak tityu tityu (the people) Northern Chumash Tribe, 
located on the Central California Coast. She constructs intricate garments from natural 
resources inspired by traditional Chumash art and cultural motifs. With the help of her family, 
Leah collects natural sources such as mallard feathers, olivine shells, pine nuts, deerskin and 
otter tails. She transforms red abalone into stars, lightning, traditional fishhooks, discs and other 
intricate shapes. Leah enhances her creations with contemporary “bling” like Swarovski crystals 
and glass beads.  
Given that most of the materials needed to create these garments and accessories are natural, it 
can require years of planning. Many of the materials Leah uses in her art are gathered seasonally 
and processed, prepared, for use later. Due to climate change and the recent drought, 
traditional materials can be difficult to find. Finding ways to make sure each generation can 
sustain these art forms is an integral part of Leah’s mission as an artist and teacher. 
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RESOURCES: 
Debra Utacia Krol, “Leah Mata: A Life in Abalone, Pine Nuts and Culture,” KCET, 
Artbound, July 24, 2017, accessed September 28, 2018, 
https://www.kcet.org/shows/artbound/leah-mata-a-life-in-abalone-pine-nuts-and-
culture. 

 

	

LOOKING: 
Ask students to take a quiet-minute to look at this artwork before starting the 
discussion or gallery activity. 
	
	

	
ACTIVITY: 
In groups of two, instruct students to share their observations and ideas about the 
object with one another. We recommend taking two-minutes for this activity or one-
minute per student.  
 
	

	
DISCUSSION: 
Some questions and prompts to spark student discussion include: 

Ø Leah Mata Fragua creates jewelry and clothing using resources she finds with 
her family. What materials did Leah, the artist use to make this 
artwork? To construct this garment, Leah used objects that she found at the 
beach: straws, soda tabs, and oil as dye, plastic bags braided to resemble 
bark.  

Ø Where do you think she collected these materials? Why do you 
think Leah used these materials to construct this dress? 

Ø Have you ever made an object out of found or recycled materials? If 
so, what did you make and what did it look like? 

	

	
VOCABULARY IN THIS LESSON 

Ø Chumash – Indigenous people who live in California’s central and southern 
coastal regions.  This region includes portions that are today called San Luis 
Obispo, Santa Barbara, Ventura and Los Angeles counties, extending from 
Morro Bay in the north to Malibu in the south. 

Ø Tradition - A belief or behavior passed down within a group or society with 
symbolic meaning or special significance with origins in the past.  

Ø Processed - Perform a series of mechanical or chemical operations on 
(something) in order to change or preserve it. 
 

	
BONUS: Instruct students to take a quiet moment and look at the dress Leah 
designed using natural resources. Ask students: How are these dresses alike? How 
are they different?  
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2 | IDENTITY & PHOTOGRAPHY 

 
Cara Romero I  First American Girl Series: "NAOMI"  I picturing skirt & necklace by Leah Mata Fragua 

I limited edition archival pigment photograph I 50.25" x 43.25" I 2018 
	
	
ABOUT CARA ROMERO  
Cara Romero is a visual story teller born in Inglewood, CA and raised on the Chemehuevi 
Vallery Indian Reservation in the Mojave Desert. Cara uses photography as a way to reclaim 
and portray contemporary Indigenous identity in beautiful and authentic ways. Her complex 
photographs are highly planned like a theatre production and she uses digital tools, like 
Photoshop to create larger works. Cara’s photographs from the “First American Girl” series 
celebrate contemporary Indigenous womxn and was inspired by her and her husband’s search 
for a Native American doll for their daughter. 
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RESOURCES: 
Paul Weideman, “Little Boxes: Cara Romero,” Santa Fe New Mexican, August 17, 
2018, accessed October 1, 2018,  

http://www.santafenewmexican.com/pasatiempo/art/little-boxes-cara-
romero/article_0367a212-a1af-11e8-945f-bb9e761f1ee8.html.  

	

LOOKING: 
Ask students to take a quiet-minute to look at this artwork before starting the 
discussion or gallery activity. 
	

	
ACTIVITY: 
Ask students to draw a self-portrait of them selves and instruct students to 
include personal items, symbols, or accessories of importance to them. Use 
pencils for this activity. We recommend taking five-minutes for this activity.  
 

	
DISCUSSION: 
Some questions and prompts to spark student discussion include: 

Ø Describe the textures and colors you see. Why did Cara use such 
a strong color for the background? What does this color remind 
you of? The outside box frame is decorated with a grid of black-and-
white triangles; this pattern relates to the appearance of scales on a pine 
cone and shows up in traditional Chumash beadwork.  

Ø Describe the womxn in the photograph; what is she wearing and 
holding? The womxn, Naomi, is wearing necklaces of pine nuts and 
olivella snails, abalone, and clamshells; an abalone-decorated dress; and 
a traditional basket hat and face tattoos. Arranged around her figure are a 
winnowing basket and other traditional Chumash items, along with several 
big pine cones. 

Ø Why do you think Cara choose to photograph Naomi with these 
items? Cara said this photograph “[…] celebrates the [Naomi’s] mom’s 
regalia making, and it’s a way to almost put it in a museum diorama so you 
can see visually all the uses, all the importance of the objects to a modern 
Chumash woman.” A fun fact: Naomi’s mom is the artist Leah Mata 
Fragua. 

Ø Do you have a doll or toy at home that was created especially for 
you? Or have you ever made something for yourself because you 
couldn’t find it? Cara was inspired to create this series when she was 
unable to find a Native American doll for her daughter.  

	

	
VOCABULARY IN THIS LESSON 

Ø Photography - The art or practice of taking and processing photographs. 
Ø Identity  - The qualities, beliefs, personality, looks and/or expressions that 

make a person or group.  
	

	
BONUS: Matika Wilbur also creates portraits of contemporary Native 
Americans and wants audiences to see the diversity and vibrancy of Indigenous 
peoples and communities. Take a quiet moment to look at one of Matika’s 
photographs (ESMoA Grid No. 28 – 30). In what ways are Matika’s and Cara’s 
photographs the same? In what ways are they different?  
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3 | FASHION & ADORNMENT 

	
Jamie Okuma I  Baby on Board - fully beaded cradleboard 

                                     buckskin, antique beads | 45” x 22”I 2004 
	
ABOUT JAMIE OKUMA 
Jamie Okuma lives and works on the La Jolla Indian Reservation in Southern California. She 
has been doing beadwork since she was five-years old. Each year for family vacation, Jamie and 
her family would travel to her grandmother’s reservation in Idaho. Their visit coincided with an 
annual powwow. Jamie was drawn to dancing and needed to create special dance clothes or 
regalia, to particiapte. Regalia is traditionally made by the dancer and requires a lot of bead 
work. Encouraged by her mother, Jamie beaded her own dance regalia and later earned money 
beading regalia for others. Jamie has used beading in her artwork ever since.  
 
Jamie began incoporating her beadwork into shoe and clothing designs to create contemporary 
Indigenous fashion. Many of Jamie’s designs are based on traditional beadwork motifs inspired 
by the natural world: animals and plants.  
 
Jamie’s artworks are utilitarian objects that can be worn or used, and displayed as works of art. 
Two such objects are included for MATRIARCHS, beaded boots and a cradleboard. 
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RESOURCES: 
A short video about Jamie Okuma (Luiseño and Shoshone-Bannock) created by The 
Nelson-Atkins Museum of Art: 
 https://www.youtube.com/watch?time_continue=30&v=HqcGMaVHpNA. 
Chelsey Lugar, “The Ancient Baby Carrier Making a Comeback,” YES!, January 2, 2018,  
accessed October 8, 2018.   
https://www.yesmagazine.org/happiness/the-ancient-baby-carrier-making-a-comeback-
20170102 
 

	

LOOKING: 
Ask students to take a quiet-minute to look at this artwork before starting the discussion 
or gallery activity. 
	

	
ACTIVITY: 
Ask students to draw the object in the sketchbook they made during the Pre-visit 
activity. Use pencils for this activity. We recommend taking five-minutes for this activity.  
	

	
DISCUSSION: 
Some questions and prompts to spark student discussion include: 

Ø What did you notice or observe while you were drawing the artwork? 
Ø Consider the tag that reads, “Baby on Board.” Where have you seen a sign 

like this before? What do you think this object has been used for? 
Why do you think Jamie, the artist, added this tag? 

Ø Cradleboards can be made using many different types of materials depending 
on a region’s location and resources. What materials do you think Jamie 
used to make this cradleboard?  Why do you think she took the time 
to adorn/decorate this cradleboard? 

Ø Jamie Okuma was inspired to begin doing beadwork when she was very young. 
She learned beadwork from the womxn in her family. Have you learned a skill 
or craft from a family member? If so, would you kindly share it with 
us?  

	

	
VOCABULARY IN THIS LESSON 

Ø Indian reservation - a tract of public land set aside for use by Indigenous 
communities in North America. Not all Indigenous people live on reservations 
and not all Indigenous people received designated reservation lands. 
Reservation lands are products of government displacement and colonization.  

Ø Powwow - An Indigenous peoples social gathering or fair usually including 
competitive dancing.  

Ø Regalia - The distinctive clothing worn and ornaments carried at formal 
occasions as an indication of status. 

Ø Fashion - The prevailing style (as in dress) during a particular time. 
Ø Cradleboard - a board or flat framework to which Indigenous people’s 

traditionally and often today bind a child during the infant stage of growth. 
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4 | NATURE & SCULPTURE 

Joanna Underwood Blackburn | Three Sisters | porcelain clay | 15.5” x 21.2” x 25” | 2018	
	

	
ABOUT JOANNA UNDERWOOD BLACKBURN  
Joanna Underwood Blackburn's primary artwork is sculpture and pottery. As a citizen of the 
Chickasaw Nation she is inspired by tribal life ways and ancient designs of the Southeast. Her 
artwork also incorporates themes from nature including floral, animals, and plants.  
 
While studying at the University of Oklahoma, Joanna was introduced to various art disciplines 
including ceramic sculpture. This sparked an interest to research Chickasaw pottery. With the 
guidance and encouragement from tribal members, Joanna has recreated and revitalized the art 
of Chickasaw pottery. 
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RESOURCES: 
A short video about Joanna Underwood Blackburn created by Chickasaw TV, 

 https://www.chickasaw.tv/videos/cntv-october-2014-joanna-underwood.  

	

LOOKING: 
Ask students to take a quiet-minute to look at this artwork before starting the 
discussion or gallery activity. 
 

	
ACTIVITY: 
Ask students to make a contour drawing of the sculpture(s) in their sketchbook, 
concentrating on the variety of lines and shapes created by the separate pieces. 
Use pencils for this activity. We recommend taking five-minutes. 
 

	
DISCUSSION: 
Some questions and prompts to spark student discussion include: 

Ø What’s going on in this artwork? Describe what plants or 
vegetables you see. 

Ø Does this artwork look delicate or strong? What material do you 
think Joanna, the artist used to make this sculpture?  

Ø Why do you think inspired Joanna to make this artwork? 
Corn, beans, and squash are known as the Three Sisters. For 
centuries these three crops have been the center of Indigenous 
agriculture and culinary traditions.  

Ø If you were to make an artwork about your favorite food, 
what do you think it would look like? Would you use 
porcelain clay like Joanna used for your sculpture?  Or 
would you use another material?  

Ø BONUS: Instruct students to draw an idea for a sculpture  inspired 
by food in their sketchbook. Encourage students to think about how 
the sculpture will look when viewed from a different perspective or 
point-of-view. Use pencils for this activity. We recommend taking 
five-minutes for this actviity. Don’t forget to add additional time to 
share or invite students to pair share.  
 

	
VOCABULARY IN THIS LESSON 

Ø Ceramics – Objects or artwork made from clay. 
Ø Pottery – Pots, dishes, and other articles made of earthenware or baked 

clay. Pottery can be broadly divided into earthenware, porcelain, and 
stoneware. 

Ø Sculpture - The art of making two- or three-dimensional representative or 
abstract forms, especially by carving stone or wood or by casting metal or 
plaster. 
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EXPLORER GUIDE APPENDICES 
 

 
	

	

 
Ø Art Lab Laws 

 
	  

Ø Common Core Standards & California State Standards  
 

	  
Ø Pre-visit activity – Close looking activity Images: 

 
o Balam Huipil Remix by Dalila Mendez 

o Oil Boom from the Water Memories series by Cara 

Romero 

 
	  

Ø How to create a sketchbook 
 

	  
Ø MATRIARCHS Glossary  
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ARTLAB LAWS 
	
Planning a visit to ESMoA with K-12 visitors? Here are 
some tips for your upcoming visit: 

 
Ø Do not to run in the galleries. ESMoA has concrete floors and we don’t want anyone to 

injure themselves. 
 

Ø To help protect the artwork for future generations, we kindly request that you do not 
touch artworks. 
 

Ø To ensure that you and the artworks are safe, please do not touch or lean against the 
gallery walls. 
 

Ø You are welcome to take photographs inside the gallery without flash. We leave it to the 
discretion of the teacher to allow students to take photographs during their visit. 
 

Ø Only use pencils when drawing or sketching in the gallery.  
 

Ø Remember to raise your hand during gallery discussion to signal to your teacher that you 
have something you would like to contribute.  
 

Ø Remember to listen closely and carefully to what your friend or classmate has to say. 
They may share something new about an artwork you had not thought of before!  
 

Ø Remember that it’s OK to disagree with a friend or classmate; but it’s not OK to shout 
over them. 
 

Ø Do not talk against your artwork of the artwork of your friend or classmate. Be open to 
the learning process and try your best always.  
 

Ø Have fun!  
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COMMON CORE STANDARDS  

ANCHOR	STANDARDS	FOR	LANGUAGE:		
Conventions of Standard English 
Demonstrate command of the conventions of standard English and usage when writing or 
speaking.  
Knowledge of Language 
Apply knowledge of language to understand how language functions in different contexts, to 
make effective choices for meaning or style, and to comprehend more fully when reading or 
listening.  
Vocabulary Acquisition and Use 
Acquire and use accurately a range of general academic and domain specific words and 
phrases sufficient for reading, writing, speaking, and listening at the college and career-
readiness level; demonstrate independence in gathering vocabulary knowledge when 
encountering an unknown term important to comprehension or expression.  
 

ANCHOR	STANDARDS	FOR	SPEAKING	AND	LISTENING:	
Comprehension and Collaboration 

1. Prepare for and participate effectively in a range of conversations and collaborations 
with diverse partners, building on others’ ideas and expressing their own clearly and 
persuasively.  

2. Integrate and evaluate information presented in diverse media and formats, including 
visually, quantitatively, and orally.  

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric.  
 
	

CALIFORNIA STATE STANDARDS 
CALIFORNIA	VISUAL	ARTS	STANDARDS:	
1.0 Artist Perception - Processing, Analyzing, and Responding to Sensory Information Through 
the Language and Skills Unique to the Visual Arts 
Students perceive and respond to works of art, objects in nature, events, and the environment. 
They also use the vocabulary of the visual arts to express their observations. 

● Develop perceptual skills and visual arts vocabulary 
● Analyze art elements and principles of design 

 
3.0 Historical and Cultural Context - Understanding the Historical Contributions and Cultural 
Dimensions of the Visual Arts 

● Diversity of the visual arts 
4.0 AESTHETIC VALUING - RESPONDING TO ANALYZING, AND MAKING JUDGMENTS 
ABOUT WORKS IN THE VISUAL ARTS 
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Students analyze, assess, and derive meanings from works of art. 
● Derive meaning 
● Make informed judgements 

 
5.0 CONNECTIONS, RELATIONSHIPS, APPLICATIONS - CONNECTING AND APPLYING 
WHAT IS LEARNING IN THE VISUAL ARTS TO OTHER ART FORMS AND SUBJECT AREAS 
AND TO CAREERS 
Students apply what they learn in the visual arts across subject areas. 

● Visual literacy  
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PRE-VISIT ACTIVITY  
BALAM	HUIPIL	BY	DALILA	PAOLA	MENDEZ	
"Balam Huipil Remix" is made in the style of a "huipil" (pronounced wipil), a traditional Mayan 
blouse, that uses modern and ancient symbols and visually weaves a new story. In this artwork, 
artist Dalila Paola Mendez weaves a new narrative, an art Huipil, to heal, to transform the 
violence into peace, connection and honoring of our spirits.  
 

Ø The first band of symbols from the top are the Hunab Ku, Om, and the Lotus which 
are ancient symbols of balance, light and dark, rebirth, and higher consciousness. 
 

Ø The second band of symbols is the Nazar which gives protection from evil eye or 
protection from harm. 
 

Ø The third band of symbols beginning from the left is global warming /destruction of 
water/climate change, the automatic gun is war and killing of people communities of 
color /violence /war, the corn, and tomatoes with a syringe is GMO food that is harming 
our food supply/plants/seeds, the tree stumps depicts deforestation across the 
planet,  machine gun-violence, drones represents the destruction / killing /the collateral 
damage / wars/ death of innocent children/women. 
 

Ø The fourth band of symbols is Oil drilling and its' destruction of our oceans and 
damaging effects on the earth, the Glaciers depicts the destruction of water /global 
warming /climate change, the Nike sign symbolizes our consumerism that creates child 
labor/sweatshop labor /poverty /displacement of people, McDonald's is the eating of 
processed food/unhealthy food that contributes to poor health /diabetes /heart attacks 
/cancer, the electronics /wifi depicts the disconnection to people/distractions/being 
present, Tanks symbolize the displacement of indigenous tribes /poor communities 
/destruction of culture/genocide/occupations/imperialism. 
 

Ø The fifth band is the Nazar flanking this destruction, to protect humans from the violence 
that we are subjected to on a daily basis and our complacency of this destruction. 
 

Ø The sixth band are words in Arabic andFarsi, the first symbol is love in Arabic and 
thesecond symbol is peace in Farsi which repeats from the mouth of Balam or 
jaguar (warrior spirit). To change things we need more love and peace towards all 
individuals and the earth. 
 

Ø The seventh-band is a bike symbolizing exercise/alternative transportation/slowing down, 
the book is about disconnecting from technology, the 
butterflies symbolize metamorphosis of change/we need to transform. 
 

Ø The eighth band is the repetition of the HunabKu, Om, and Lotus, the connection 
spiritually to ourselves/others/nature, the boom boxessymbolize the universal language of 
music and the drumbeat of our ancestors. 
 

Ø The ninth band is the connection to nature/our planet/the 4 directions/cosmology and 
higher consciousness.  
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Dalila Paola Mendez  
Dalila Paola Mendez is an Indigenous Guatemalan/Salvadoran queer artist born and raised in Los 
Angeles. She was raised in an Armenian/Arab/Guatemalan/ Salvadoran household.   She credits 
Barnsdall Art Park classes for igniting her love for both photography and painting. 
 
She creates vibrant works that combine contemporary images with sacred references to 
indigenous iconography, knowledge, and folklore. Combining the new with the ancient, she 
explores ancestry as a way to reinterpret and navigate issues confronting our modern world. 
Through painting, printmaking, photography, and film her art visually narrates stories of resilience 
of cultures, elders, lgbtq, women, and the environment. 
 
This year her painting LA Reimagined was displayed at the Music Center for their public art 
project around the plaza remodeling.  She recently was awarded an Artist-in-Residence Grant 
through the City of LA, Dept. of Cultural Affairs.  In 2015, she was 1 of 5 artists selected to 
create a print in Havana, Cuba as part of the US/Cuba Printmakers Exchange.  She received her 
Bachelors of Arts in International Relations from the University of Southern California. 
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OIL	BOOM	BY	CARA	ROMERO	
 
"Oil Boom" is part of Cara's series "Water Memories.” These powerful, large-scale photographs 
bring awareness to current events as well as the misrepresentation of Native Americans in 
popular culture while underlining the importance of protecting indigenous communities and 
preserving their traditions. 
 
In “Water Memories,” Cara’s photographs show an immersed environment where the Native 
American figures are portrayed under the surface, still and suspended in a drowned landscape.  
 
These breathtaking underwater images expose the fragile and essential relationship that exists 
between people, water and life. To capture these images, Cara scuba dived with an instructor 
and encased her photographic equipment in order to achieve the underwater shots she 
envisioned. She prefers to use friends and family in her artwork as a way around the exploitative 
nature of photography. Her choice of models has an essential meaning to the photographs. 
 
In “Oil Boom,” Cara photographed Cannupa Hanska Luger (Mandan/Hidatsa/Arikara/Lakota), a 
ceramic artist. Cannupa was born in North Dakota on the Standing Rock Reservation, which is 
presently being affected by both oil and water. The resulting image is a significant and timely 
manifestation of the importance of water to life, man and nature, and enduring balance. 
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HOW TO CREATE A SKETCHBOOK 
	
Pre-Visit Activity: Make a Simple Sketchbook! 

 
Lesson	 Overview: Students will create and personalize a sketchbook, which they will bring to 
ESMoA and will use to record their thoughts in pictures and words. Prior to their visit to ESMoA, 
have students decorate and personalize the covers of their sketchbooks.  
 
Materials: 5 pieces of white paper (8.5”x11” or larger) for each student, crayons, colored 
pencils, or markers. 
 
Lesson	Steps:	
	
Create	Sketchbook	

Ø Hold paper horizontally. 
Ø Fold in half, into a book format or hamburger.  
Ø About ¾ inches in from the folded edge, place one staple at the bottom, one in the 

middle, and one at the top. 
 
Personalize	Sketchbook	

Ø Using crayons, markers, colored pencils, pictures, stickers, or glitter have students 
personalize their sketchbook covers. 

 
Collect	 the	 sketchbooks	and	bring	 them	on	 the	day	of	 your	ESMoA	visit.	 Thank	you	 for	
taking	the	time	to	do	this	important	activity	with	your	students!	
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MATRIARCHS GLOSSARY  
Ancestor:  One from whom a person is descended and who is usually more remote in the line of 
descent than a grandparent.  
 
Beadwork:  Decorative or functional work made of beads.  
 
Ceramics:  Objects or artwork made from clay.  
 
Chemehuevi:  Indigenous people who have been nomadic residents of the Mojave Desert’s 
mountains and canyons and the Colorado River shoreline for thousands of years.  
 
Chickasaw:  Indigenous people whose ancestral homeland is located in what is known today as 
northern Mississippi, Tennessee, and Alabama. The Chickasaw Nation is located in what is 
known today as south central-Oklahoma. 
 
Chumash:   Indigenous people who live in California’s central and southern coastal regions. This 
region includes portions that are today called San Luis Obispo, Santa Barbara, Ventura and Los 
Angeles counties, extending from Morro Bay in the north to Malibu in the south. 
 
Colonization:  A process by which a central system of power dominates the surrounding land 
and its components.  
 
Cradleboard:  A board or flat framework to which Indigenous people’s traditionally and often 
today bind a child during the infant stage of growth.  
 
Craft:  A pastime or a profession that requires particular skills and knowledge of skilled work.  
 
Culture:  Customary beliefs, social forms, and traits belonging to a specific racial, religious, or 
social group.      
 
Decolonize:  A process where Indigenous communities grossly affected by colonial expansion, 
genocide, and cultural assimilation may go through by reframing frameworks of thought, in 
understanding the history of their colonization and rediscovering their ancestral traditions and 
cultural values while considering the future simultaneously.  
 
Diné:  Name for the Navajo Nation in the Navajo language; “the People”.  
 
Environment:  The surroundings or conditions in which a person, animal or plants lives or 
operates.  
 
Environmental justice: The fair treatment and meaningful involvement of all people regardless 
of race, color, national origin, or income with respect to the development, implementation, and 
enforcement of environmental laws, regulations, and policies.  
 
Fashion: A popular style, especially in clothing, footwear, lifestyle, accessories, makeup, hairstyle 
and body. Fashion is a distinctive and often constant trend in the style in which people present 
themselves. 
 
Identity: The fact of being who or what a person or thing is. 
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Indian Boarding Schools: Established in North America during the late 19th and mid-20th 
centuries with a primary objective of assimilating Indigenous children and youth into Euro-
American culture. Children were forcibly removed from their families and sent to schools far from 
their tribal homelands. Schools were government or church-operated.  
 
Indigenous peoples: Indigenous peoples, also known as first peoples, aboriginal peoples or 
native peoples, are ethnic groups who are the original inhabitants of a given region, in contrast to 
groups that have settled, occupied or colonized the area more recently. 
 
Intergenerational:  Relating to, involving, or affecting several generations.  
 
Indian reservation:  A tract of public land set aside for use by Indigenous communities in North 
America. Not all Indigenous people live on reservations and not all Indigenous people received 
designated reservation lands. Reservation lands are products of government displacement and 
colonization. 
 
Luiseño:  Indigenous people who at the time of the first contacts with the Spanish in the 16th-
century inhabited the coastal area of Southern California. Today there are six federally recognized 
tribes of Luiseño bands based in southern California, all with reservations. Another organized 
band has not received federal recognition. 
 
Matriarch:  A womxn who is the head of a family or tribe; a womxn who is powerful within a 
family or organization.  
 
Missing, Murdered Indigenous Women and Girls:  It is estimated that every year 300 
Indigenous womxn and girls go missing in the U.S. and Canada. And 4 out of 5 Indigenous 
womxn will experience violence in their lifetimes. In 2016, the Center for Disease Control (CDC) 
reported that the third leading cause of death for Native American and Alaskan Native womxn 
ages 10-24 is murder. For womxn between 25-34, it’s the fourth leading cause of death. The 
National Crime Information Database reports as of 2016, there were nearly 6,000 missing and 
murdered indigenous womxn and girls. The hashtag (#) MMIWG was created by advocates to 
draw attention to this crisis. This movement originated from the fact that many Indigenous womxn 
have known someone who has disappeared or been murdered and that generationally the 
disappearance and murder of Indigenous womxn and girls has been ignored by governments in 
the U.S. and Canada.  Annita Lucchesi, a Southern Cheyenne cartographer has built the largest 
database of missing and murdered Indigenous women:  
https://www.npr.org/2018/07/21/627567789/doctoral-student-compiles-database-of-
indigenous-women-who-ve-gone-missing. 
 
Regalia:  The distinctive clothing worn and ornaments carried at formal occasions such as an 
indication of status.  
 
Photography:  The art or practice of taking and processing photographs.  
Pigment photograph: A printed image using pigments rather then dyes.   
 
Pottery:  Pots, dishes, and other articles made of earthenware or baked clay. Pottery can be 
broadly divided into earthenware, porcelain, and stoneware. 
 
Powwow:  An Indigenous peoples social gathering or fair that usually includes competitive 
dancing.  
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Processed:  Perform a series of mechanical or chemical operations on an object in order to 
change or preserve it.  
 
Pwinkuipar: A Tongva coastal village near what is now called Marina Del Rey. 
 
Sculpture:  The art of making two- or three-dimensional representative or abstract forms, 
especially by carving stone or wood or by casting metal or plaster. 
 
Serigraph:  An original silkscreen print in color.    
 
Shinnecock Indian Nation:  Indigenous people who are today based at the eastern end of 
Long Island, New York.  
 
Shoshone-Bannock:  An Indigenous nation formed between the Shoshones and Bannocks. 
Ancestral lands of both tribes occupied vast regions of land encompassing present-day Idaho, 
Oregon, Nevada, Utah, Wyoming, Montana, and into Canada.  
 
Social justice:  Justice in distribution of wealth, opportunities and privileges given within a 
society.  
 
Standing Rock:  An Indian reservation located in what is today North Dakota. Standing Rock 
made headlines in 2016 after protests against the Dakota Access Pipeline. The Dakota Access 
Pipeline now runs through the reservation impacting ancestral land of the Sioux people and 
wildlife.  
 
Three Sisters: Corn, beans, and squash are known as the Three Sisters. For centuries 
these three crops have been the center of Indigenous agriculture and culinary traditions.  
 
Tongva:  Indigenous people who live in Los Angeles and the Southern Channel Islands.  
 
Tradition:  The transmission of customs or beliefs from generation to generation, or the fact of 
being passed on in this way. 
 
Two-spirit:  Two-spirit is a gender identity. Two-spirit people have both a male and female spirit 
within them and hold significant roles as leaders in their communities. The term Two-spirit pre-
dates LGBTQA terminology.  
 
Turtle island:  The name that some Indigenous groups have given North America.  
 
Utilitarian:  An object that is both aesthetically pleasing and useful.  
 
Womxn & womxn-identifying:  A spelling of “women” that was created to broaden the scope 
of womanhood and demonstrate a greater gender-variant. 
 
yak tityu tityu yak tilhini:  A tribe of indigenous Northern Chumash people from the San Luis 
Obispo County region. The Northern Chumash were the earliest residents of the central coast of 
California.  


